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Abstract: Adults adapting to the permanent changes of contemporary 
reality asks for well organised educational actions, with well established 
objectives that could go from acquiring literacy to choosing a new 
profession (professional conversion). In many countries in the world, 
adults can rely on different institutionalised forms of education and 
instruction that can become solutions for adult education of the 
Romanians too and, implicitly, for the adults in the rural area who have 
lost their jobs in industry and have to go back to the villages they left for 
a while. This is possible since Romanian education has had long-lasting 
traditions in the rural area (ever since the period between the two world 
wars). The present paper presents an analysis of a few of the most 
representative institutions of that period whose structures and content 
could still be important milestones for contemporary institutional forms of 
adult education; if adapted to Romanian specificity and if the state of 
spirit of our rural inhabitants is taken into account, these institutions 
could meet present requirements of the inhabitants of the rural area. 
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INTRODUCTION 

Adult education has had an important place in the history of the 
Romanian society. Modern literature in the field of pedagogy defines adult 
education as the “action that tends to support, complete, and carry on 
parents’, school’s, church’s and owners’ activity” [Darie, Al., 1997, p. 4]. 
 Concerns for the establishment of institutions dedicated to the adults 
started at the beginning of the 20th century. We need to mention, in this 
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respect, the contributions of N. Iorga, C. Rădulescu-Motru, D. Gusti and of 
others.  

 
MATERIALS AND METHODS 

According to Dimitrie Gusti, the cultural unity of the Romanian 
people can be achieved along two coordinates: proper organisation of the 
efforts to develop high Romanian culture and improving the people 
culturally. To do so, Gusti claimed it is necessary to: 

- encourage private initiative; 
- revitalise the State’s actions through the following concrete forms: 

editing the monograph of the rural community with the participation of both 
old and young intellectuals; revitalising specific magazines and 
publications; reorganising and coordinating the activity of the houses of 
culture; amplifying certain specific forms of spiritual expression of the 
masses (choirs, village theatre, puppet theatre, etc.); reorganising and 
amplifying village courses and village high schools; organising the activity 
of the village libraries and museums (ethnography, folk techniques, etc.); 
intensifying concrete research of social establishments and establishing 
practical ways of direct intervention for the benefit of these communities. 

Romania of that time asked that the new education be directed 
mainly towards the youth and the village, the specific unit of our people. 
Editing a village monograph was meant to prepare cultural action based on 
school, a school for everybody, inspired from the realities of the village.  

The “new State” could only be built up on the “rebuilding of the 
Romanian village”. The life of a village is a complex of human experiences 
in which economics is a very important part together with moral 
environment and intellectual interests.  

Village life can be changed through a village high school that trains 
the elite of the village farmers as well as those individuals that will be able 
to debate the main social and political ideas of he time; it was supposed to 
be the school of the region, its life centre; it was supposed to stimulate the 
love for learning, to develop the spirits, to contribute to the making up of 
cultural goods of universal value, and to make the village a producer of high 
cultural values similar to those of a town. The consequence: young peasants 
would never feel like leaving their community.  

The village high school was also supposed to “develop a new ethos, 
to awaken a new consciousness and a new faith: the faith in the destiny of 
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the peasants, the consciousness of his responsibility towards the village and 
the State” [Darie, Al., 1997, p. 17]. 

 
RESULTS AND DISCUTIONS 

According to Stanciu Stoian (Sociologia si pedagogia satului, 
1942), village schools should be the place where brave elements of the 
village are being trained to make up the proper high peasant culture. The 
curriculum of the village courses needed to be adapted pedagogically to the 
rural environment since, according to the typical village environment; it 
should establish a permanent relationship between theoretical and practical 
training mainly. In Stoian’s vision, there should be two types of secondary 
schools in the rural area: schools of agriculture and of household 
management, with a rather technical character, with a limited number of 
places, and in which the students should be selected depending on their 
special skills; village schools or village high schools, compulsory and with a 
rather general character, but adapted to the region. Village schools are 
schools that address the youth and adults who have graduated form the 
primary school, while village high schools are educational institutions that 
organise a limited number of courses with a well established inner 
organisation. Unlike village high schools, that are schools proper (they aim 
at supplying new elements to be learned and new skills to be developed), 
village universities are institutions in which the villagers debate issues 
specific to the rural area, and that explain for the villagers the different 
aspects of social life. Village universities are not colleges of agriculture, 
forestry, etc., but free institutions that aim at keeping alive and to update the 
basics of the peasants’ spirit. They do not train engineers or specialists, but 
cultivated peasants, “true pioneers and supports of the village cultural life” 
[Stoian, St., 1942, p. 342]. 

The Romanian sociologist Octavian Neamţu also promoted the idea 
of village universities as a General Director of the Department of Houses of 
Culture and Village Schools within the Royal Foundation (since 1945). In 
his opinion, the simplest forms of training of the peasants were peasant 
courses, courses with a strictly local and seasonal character with a duration 
of one to three months (depending on the circumstances) and on a daily 
basis (or at least once in two to three days). During the courses, other 
activities were supposed to be organised such as evening sittings of village 
people and trips to better know the region, the factories and the institutions 
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of the county. Best results students would be awarded prizes (books and 
magazines) and their good results would be made public through the media. 
Village schools are a higher step in rural dwellers’ training. These schools 
represent one of the ways of modernising the life of the villages particularly 
in the context of great social changes. The “ferment” was supposed to be the 
“village sons” who wish to restore morality in the place they were born. 
They need to be convinced that the traditional Romanian village that no 
longer exists in reality should be the source of the great moral values of the 
people. Village school appeared not spontaneously and in isolated cases, but 
from the everlasting movement towards renewal of the Romanian village. 
By reorganising the village schools, the House of Culture could find new 
coordinates on which to fundament its activity. The village school 
acknowledges the village life as a unitary, harmonious entity in which 
man’s role is determining; until the age of 30, when he has full rights, he is 
also destined to some kind of isolation: he listens to the radio, he goes to 
work, he does the house chores, he comments upon social and political 
events, etc. The villager really takes part in the life of the rural community 
in which he lives. School village establishes a balance between the natural 
tendency to renewal of the community and to stick to the tradition, doubled 
by the need to revitalise it, to put it on new bases; the village school thus is 
not just a school, it represents an attitude towards life in which the 
community makes room to the individual that will have to acquire those 
norms of village life, the only capable of ensuring cohesions and solidarity: 
applying these moral norms in practice is the supreme argument foe the 
founding of village schools. Village schools should consider the village in 
se as an area in which theoretical knowledge can be turned into practical 
knowledge. Village high schools make up the superior step of villagers’ 
training. Graduates should prove they deserve the title by developing model 
households. They are awarded seeds, agricultural implements, fruit trees, 
grafts, breed poultry, silkworms, books and magazines (specialised and 
general culture), textile plants seeds, fodder crops, flowers, seedlings, and 
subscriptions to newspapers and magazines. 

The activity carried out at the Popular University of Vălenii de 
Munte (Prahova County) conducted by Nicolae Iorga started in the year 
1908 with summer courses. The declared goal of these courses was to tie up 
the links between the intellectuals on both sides of the Carpathian 
Mountains. In its second stage of existence, this Popular University oriented 



LUCRĂRI ŞTIINŢIFICE, SERIA I, VOL. XII (1) 

its activity towards the training of true cultural agents that had to participate 
in their places of origin in the work of “illuminating the people – strictly 
necessary from the point of view of the Sămănătorişti – to redress society”. 
Starting with the year 1942, a reference year in the existence of this 
University, groups of peasants from different counties attended the courses 
which marked not only an enrichment of the social composition of the 
students but also a certain opening towards the peasantry for which the 
institution had been founded. There was no age limit, no confessional or 
ethnical limitation. Except for literate peasants, the rest was made up of 
people cultivated and professionally trained to accomplish the mission for 
which they were being trained at Vălenii de Munte: cultural agents / 
animators that were supposed to contribute directly to the illumination of the 
people. The courses were notable for the diversity of the topics and fields 
approached: from national history, from Romania’s geography and from 
Romanian civilisation to new fields such as rural economics, national 
economics, personal and collective hygiene, law and administration, rights 
and obligations as citizens, languages, etc. We need to make a few remarks 
on these programmes carried out along two decades. First, the variety of the 
types of education practices there: moral and civic education, courses of old 
and modern law, sociology and social psychology, economics education, 
professional education, moral education, aesthetic education, artistic 
education. Second: the continuity of some themes taught for years by one 
and the same teacher.  

The School of National Missionaries in Vălenii de Munte 
(Prahova County) was another initiative of Nicolae Iorga meant to ensure 
the students “a moral direction of which they make up the main goal of their 
lives”. The School was founded in 1922, in the open, in the countryside, 
with no curriculum, practical goal or diplomas, and was destined to young 
girls who had graduated from high-schools or normal schools, or to the 
teachers in their first years of activity. Long-term objectives aimed at 
completing secondary school education and spiritual heritage of the young 
girls that were to become good wives and mothers and also good teachers 
for their children. The focus was on the proper positioning of the woman at 
social level to remove collective and individual ignorance. The young girls 
involved were to become missionaries in the institutional educational 
environment. In some cases, the courses were organised as cycles, “with 
homework to do twice a day”. 
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The Peasant University of Roşa-Stânca (near Kishinev, nowadays 
the capital of the Republic of Moldavia) was founded by Leon Ţopa and it 
operated between December 15, 1933 and March 11, 1934. Ţopa based his 
approach on both the experience of similar institutions from abroad and on 
Romanian experience in the field.  

The Village High School in (Ilfov County) was founded and 
conducted by Stanciu Stoian. It appeared from the necessity of accumulating 
new knowledge required by the evolution of the social life which needed 
both wider individual general culture and the increase of the quantum of 
professional general culture. The peasant needed to be convinced that 
“Culture is not a holiday cloth you put on now and then and then keep it for 
another holiday: it is an ongoing activity, an ongoing experience of spiritual 
values making up the spiritual nourishment of an individual”. The school 
aimed, on one hand, at completing practical knowledge and, on the other 
hand, enriching general culture and professional general culture to allow the 
peasant into the cultural area of society. Stanciu Stoian subordinated the 
functional structure of his School on the need to establish scientifically the 
pedagogy of the Romanian village. Guided by the principle of freedom of 
action – a freedom run by the rigours of group life, capable of developing 
the sense of moral responsibility and of freely accepted discipline – the 
communities gathered together in their intimate structure the main 
coordinates of the Romanian village. The activities aimed, on one hand, at 
higher individual insertion in the social life and, on the other hand, at 
developing the individual’s capacity of assessing social phenomena. The 
school thus achieved an act of multiple social therapeutic aiming at 
removing the social gap that marked Romanian peasantry. The novelty of 
the courses consisted in the practice of intellectual and moral exercise 
supposed to be, for the young peasants, a usual tool in social orientation. 

The Village High School for Boys in Poiana Câmpina (Prahova 
County) was founded in 1935 and conducted by Gh. T. Dumitrescu. It 
aimed at illuminating the peasantry through the transmission of knowledge 
in the field of house holding, strictly related to the latest discoveries in the 
field of science and technology and, at the same time, through the raising of 
the spiritual level of the rural youth. Both theoretical and practical courses 
were held on a daily base. The curriculum was organised per centres of 
interest and the subjects were “Spiritual life”, “Health”, “Work”. Family 
was the main core of these courses, with debates on the social life of the 
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family, education in the family, family from the legal point of view, family 
from the economic point of view, family biology, family and fine arts, 
family mail. 

The Popular University in Ungureni (Botosani County) was 
established by Eugen D. Neculau as a private institution under the auspices 
of the Department of Agricultural Education of the Ministry of Agriculture. 

The Village School in Ferdinand I (nowadays the commune M. 
Kogălniceanu, Constanţa County) was established in 1935 by Stoenescu. 
The curriculum contained courses of agronomy (including knowledge on 
cooperation), fruit tree culture, and horticulture, history of Romania, moral 
and social education, Romanian, veterinary medicine, civic education, 
hygiene and folk medicine. There were also practical courses. 

The Popular University for Workers and Peasants in Poiana 
Câmpina (Prahova County) resulted in a debate on the spiritual, scientific, 
moral, artistic, and religious values. The University favoured the diffusion 
among the population of the true values of human mind. It gave courses 
over an academic year. The educational programmes contained courses 
delivered by teachers, free talks, and individual study in the library, shows, 
and artistic events.  

The Free University in Craiova (Dolj County) was open to the 
young people of Craiova and from the surrounding villages and communes. 

Other village schools between the two world wars: Alba Iulia 
(Alba County), Bistriţa (Bistriţa-Năsăud County), Blaj (Alba County), Carei 
(Satu Mare County), Chişinău (nowadays in the Republic of Moldavia), 
Cluj (Cluj County), Filiaşi (Dolj County), Ghimpaţi (Giurgiu County), 
Lipova (Arad County), Lugoj (Timiş County), Lupşanu (Călăraşi County), 
Mediaş (Sibiu County), Miercurea Ciuc (Harghita County), Ocland 
(Harghita County), Oradea (Bihor County), Plătăreşti (Cetatea Albă, 
nowadays in the Republic of Moldavia), Principele Fernidand (Teleorman 
County), Rămeştii de Beica (Vâlcea County), Reghin (Mureş County), 
Sălişte (Sibiu County), Salonta (Bihor County), Sîndominic (Harghita 
County), Sîntandrei (Hunedoara County), and Târgu Mureş (Mureş County). 

 
CONCLUSIONS 

The conclusion of the above presented facts is as follows: the period 
between the two world wars knew a large number of adult education 
institutions in the rural area, institutions that relied on the experience of 
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northern European countries such as Denmark, Sweden, etc. or of other men 
of culture which managed to adapt to the specificity of the Romanian village 
and to the cultural needs of the Romanian peasant. 

Adult education institutions nowadays should adapt to the Romanian 
specificity, i.e. to reflect the state of spirit of our people and to meet the 
requirements of the dwellers of Romanian villagers.  

Adult education in the rural area should be organised starting from a 
few aspects such as: villagers carry out agricultural activities for hours every 
day, month, or year and their opportunities of getting informed are scarce; 
villagers have lost their links to traditional culture because of the penetration 
of cultural kitsch; the rural youth are not well prepared to practice 
agricultural activities in modern terms of management and economic 
efficacy; archaic Romanian villages no longer exist and it is obvious that 
young people do not wish to come back to the traditional state of the 
Romanian peasants. 
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